The paper describes the results of the All-Russian Research of adaptation, consolidation and professional development of young teachers. It considers the concept of professional interest, its understanding and application in relation to teachers with 0-3 years' work experience, the opportunities to study professional interest and its dynamics. The study attempts to explore the dynamics of the interest depending on the experience, the characteristics of an educational institution, the regional system and policy in education both in the country and in every subject of the Russian Federation. The data obtained after a thorough examination of the dynamics of professional interest, depending on various factors, may allow forecasting directions for the professional development of various groups of young teachers.
7.8 % of them completely lost their interest in work within 5 years, while in the case of 48.3 % of teachers the interest decreased (Ryabov, 2001) . S.G. Vershlovskii presents similar results in his work. He points out that 10 % of teachers with the experience of up to 3 years and 17 % with the experience of 4-5 years plan to leave school (Vershlovskii, 2002, p. 38) , a desire to stay and work in school of 40.3 % of teachers has slightly decreased (Pochemu …, p. 28).
The concept of "professional interest" 1 is often used in the context of professional self-determination in choosing a profession.
For example, the definition in an electronic psychological dictionary states: "Professional interests mean a selective activity towards an assumed profession; there are different levels of the interest in choosing a profession: a consumer's interest (contemplative interest arising in the first place under the influence from the outside), a worker's interest (increased activity, self-planning of the activity, the focus on the satisfaction with the process of activity, the awareness of one's success), and a professional interest itself (an informed desire to transform a certain activity into a profession, the understanding of the social significance of a profession, the autonomy and independence on the media and the situation)". The author discussed the options for professional selfdetermination related to the teaching profession in detail earlier (Khasan & Vatashchak, 2014, p. 34 ). Professional self-determination is part of life self-determination. In other words, it is entering a particular social and professional group, a lifestyle and profession choice. The discussion of the dynamics of specialists' professional interest in a particular area should be based on a more general, key concept of professionalization. Organizing and carrying out the study, we assumed that the origin of the word «professio» is related to the understanding of an intermediary function in society, and believed that professionalization is a category claiming to grasp the integrity of teacher education and work through the senses of the development of the profession and an individual professional growth. As a term in the most general sense, the word means "endowing with a profession".
A professional in this case is the one who is endowed with and carries a status, a cultural norm embodied in knowledge. Becoming a professional in this sense means assigning a cultural norm, becoming its carrier. with the adaption to a specific workplace and profession as a whole, trying to understand what is happening around, which rules and regulations exist and try to act on the model. Relying on the data from different studies (Banykina & Stepanov, 2012 , Mitrofanov et al., 2011 , including our own pre-study undertaken earlier (Vatashchak, 2012) , we can state that the current generation of teachers working at school definitely regard the idea of development as a value, but it is represented in a very reduced form: not by internal, qualitative and activity changes, but in the traditional form of following generally accepted norms, in the form of training and a gradual increase in knowledge. In other words, we can fix a routine understanding of development as the dynamics of accumulating experience in the majority of educators. According to this point of view, young teachers are inexperienced, inept, "under", while experienced teachers are mature, skillful and so on. It is assumed that the experienced do not need development; they have already developed, reached all, now they only need to fulfil the potential that they have gained.
And the young treat development as increasing experience, gradual accumulation.
There is a different understanding of development in psychological science. On the one hand, it is an ontological understanding. it is not just increasing experience and reducing anxiety or concern for discipline and other things, but qualitative changes in relation to the vision of profession (Mitrofanov et al., 2011) .
In our opinion, supposing development in these two planes is adequate to the contemporary Fig. 1 ). The respondents were offered 6 possible options: 1) communication with children; 2) subject and its teaching; 3) belonging to a community of teachers; 4) self-actualization; 5) extracurricular activities; 6) certainty, social guarantees; and here they were allowed to offer their own option (7) or tick Don't know (8). Answering this question, the respondents were expected to make no more than three choices of the following proposed options:
1. Adaptation to the educational institution;
2. Adaptation to the teaching profession;
3. Ability to communicate with children, to find common language with them; 4. Ability to eliminate deficiencies in the subject taught; 5. Teaching techniques and methods; 6. Ability to build relationship with parents;
7. Ability to find new knowledge and teach it to students; 8. Ability to work with documentation, reporting; 9. Upgrading the quality of teaching; 10. Increase in academic performance; 11. The search for resources for professional activities;
12. The absence of a horizon for development;
Difficulties in setting priorities;
14. Emotional stress with respect to your own incompetence; 15. Inability to realize creative initiatives and ideas.
Here, according to our hypothesis, we could detect a true situation of choice and, therefore, a genuine interest. The situation of the choice of three options from a variety of subjects, rolled into a pedagogical activity, simulates a real situation of choice in professional interest (if any), because it is impossible to pay an equally thorough and proper attention to all aspects. It is necessary to make a choice and channel your attention in order to achieve the intended results there, in order to "get rid of it," to make it your resource for further mastering of other skills and areas. "Choice is always a solution to the conflict. It is always both a preference and a denial at the same time. It is always both the adoption and implementation of responsibility at the same time" (Khasan, 1991, p.13) .
The data on this subject are presented in Table 1 and in Fig. 2 . The green color in the table denotes a statistically significant negative trend, the red one is used for a positive trend. The positive trend for three years is kept by: teaching technology and methods, upgrading the quality of teaching, ability to find new knowledge and teach it to students, academic performance; the positive trend for the first two years is kept by interaction with parents. The 3 points have a negative trend:
adaptation to the profession, adaptation to the educational institution and communication with children. The following points do not have a statistically significant trend depending on work experience: work with documentation, reporting; ability to eliminate deficiencies in the subject taught; difficulties in setting priorities, the absence of a horizon for development, the lack of resources for activities, inability to realize creative initiatives and ideas, emotional stress with respect to your own incompetence.
Due to the fact that some answers have relatively low rates in the whole country, they Due to the fact that some answers have relatively low rates in the whole country, they will not be taken for the further analysis. These are: 11) the search for resources for professional activities; 12) the absence of a horizon for development;
13) difficulties in setting priorities; 14) emotional stress with respect to your own incompetence; 15) inability to realize creative initiatives and ideas.
Para 1 -Adaptation to the educational institution -it suggests a start of a person in a particular educational institution with its structure, team, norms, traditions and so on. Finding one's own place by a person and identity with the organization will not be taken for the further analysis. These are: 11) the search for resources for professional activities; 12) the absence of a horizon for development; 13) difficulties in setting priorities;
14) emotional stress with respect to your own incompetence; 15) inability to realize creative initiatives and ideas.
Para 1 -Adaptation to the educational institution -it suggests a start of a person in a particular educational institution with its structure, team, norms, traditions and so on. . This fact suggests that the fundamental ability to communicate is mastered, and gradually the attention to it is reduced, at the same time it does not disappear completely in the structure of interest. This is normal, as the area of interest in interaction with children should move to more concrete and meaningful thingsfor example, being able to find new knowledge and teach it to students (para 7), the increase in academic performance (10).
Para 4 -Ability to eliminate deficiencies in the subject taught -it is aimed at the detection of the fact whether young teachers regard the lack of knowledge in the subject as a deficiency, whether they feel the lack of knowledge of the subject area that they received during the training, and whether the elimination of these gaps is a subject of special work. According to the data obtained in Para 7 -Ability to find new knowledge and teach it to students -it contains 2 content coresit is both the ability to "take" knowledge and the idea to convey this ability, this method to students.
An uncommon content together with being turned towards both to oneself and to another person hide behind apparent typicality of the statement.
The idea of discovering the ways to find existing knowledge rather than transferring it is laid in this criterion. Distinct positive dynamics is found throughout the country, the response rate is higher than the average (30 %). This means that young teachers focus on finding the ways to search for new knowledge and the methods to transfer these ways to students. In other words, the detected dynamics can be described as "from the general to the special ", from getting introduced to the profession in general to the specific (substantive, not formal) techniques and skills (see Fig. 3 ).
We also conducted focus groups, in which 7847 young teachers took part, in all the subjects of the Russian Federation.
According to the data obtained by a method of a directive interview, we disclosed a professional interest's structure of young The quantitative distribution of all the responses is reflected in Fig. 4 .
In the subsequent processing of the data in each of the selected categories the following responses were divided into two parts: those that really characterize the area of professional Fig. 3 . Distribution of the answers to the question " What is the focus of your attention today?" depending on experience
According to the data obtained by a method of a directive interview, we disclosed a professional interest's structure of young teachers of the Russian Federation with 0-3 years' work experience and an understanding of its dynamics, depending on various factors by young professionals themselves.
As already clarified, discussing a professional interest, first and foremost, you During their participation in the focus groups the respondents made 5280 statements relating to their personal professional interest. All of these statements in the processing of the data were divided into the four major categories that define different types of professional interest, namely:
interest and efforts of a young specialist, and those that describe an area of interest of a teacher, but in respect of which they do not take real actions or efforts for various reasons. The first group of responses was arbitrarily designated as "positive", the second -as "negative", which thus describes the modality of the attitude of the respondents to the items of professional interest.
The distribution of their responses is shown in Fig. 5 .
In order to determine the natural character Since χ2 Emp exceeds a critical value, it was found that the differences between the distributions are statistically significant, in other words, the frequency of an encountered feature is not random, links have a natural character. The quantitative distribution of all the responses is reflected in Figure 4 . In the subsequent processing of the data in each of the selected categories the following responses were divided into two parts: those that really characterize the area of professional interest and efforts of a young specialist, and those that describe an area of interest of a teacher, but in respect of which they do not take real actions or In order to determine the natural character of frequencies of variables that were obtained by calculating the number of observations that fall under different categories, we used the associative test χ2. In other words, both the distribution between the categories and the evaluation modality that is a positive or negative attitude to professional interest have statistical significance under the current sample.
The qualitative interpretation of the data obtained was carried out for each category.
The most common point of professional interest is the interaction with children -53.6 % of all the responses. The wording of this paragraph is utterly general and should be carefully specified. Hypothetically, for the interpretation the researchers suggested the following points:
• Coming in an emotional contact with children;
• Establishing a business relationship with students;
• Retention of discipline in class;
• Improvement of formal indicators of mastering an educational program;
• Formation and monitoring of learning outcomes (content) of students;
• Educational process.
In the data processing a hypothesis about the structure of the professional interest of young professionals in the field of interaction with children was confirmed and clarified. Coming in a contact and effective communication with children, of course, is an essential side that differs educational work from many others, so it is important and requires The responses here are as follows:
• Going through formal procedures;
• Personal growth by itself;
• Improving the educational level;
• Professional development;
• The lack of prospects.
For many respondents increasing their own competences is significant and important both for the development in the profession and for personal development and growth. This is a We see that few surveyed young teachers with 0-3 years' work experience pay much attention to the actual subject and its development;
apparently, it is not very significant in comparison with other things, as either it is considered as already available at a sufficient level, or not considered as something that requires effort and can be changed, therefore, as something that is not considered as mine.
Summarizing the data obtained through the focused interview, in the dynamics of young teachers' professional interest we see that the greatest attention is paid to children and building interaction with them, followed by personal growth and increasing professional and social competences, followed by the development of other professional positions (most often of teacher's ones as well), followed by the subject area and its development.
We know that any subject taught by the teacher (science projection or its derived parta scientific theory -in a school curriculum)
is to be transmitted as a sequence of "held" lessons. Thus, a young teacher faces a task to keep the integrity and scientific "picture" of the subject, save all its internal communications, its structure without breaking it down or "spilling" it into fragments of individual facts, terms and concepts. But the drama of the situation for a young teacher is in the fact that only now after starting to teach a subject to their students, they realize that this is only possible if you have your own ideas about the structure and the "field" of the subject (the knowledge of the state standard of educational content is a necessary but not sufficient condition).
In this regard, according to the information received, the young teachers of the Russian Federation with 0-3 years' work experience focus their attention on teaching and interaction with children rather than on the subject; on the one hand, it indicates that the subject is already "automated" and minimized for them, but judging by the detailed responses, which they use to characterize the development of the subject area, another hypothesis is also true, that is, young professionals have not understood yet how important it is to keep the integrity of the subject in the beginning, in other words, it means seeing a lesson (local) organization of the transfer of knowledge in conjunction with an integrated structure of the subject in order to "automate" the teaching of the subject in some measure in the future and to focus on the work with the class, but not on the subject material itself.
The early years are a fundamental period of the formation for a start in the profession.
Obviously, at the beginning of the professional work a teacher (a subject teacher in particular)
is characterized by the concentration mostly on one focus of their career. In the process of professional development, the number of focuses kept in attention will increase. 1 Derives from the Latin words Profiteor that is declaring one's own trade and interest that is important
